COMMEMORATING SURVIVAL AND LOSS
AT THE CARLISLE INDIAN SCHOOL




IN THE MIDDLE OF A BITTER NIGHT IN OCTOBER 1879, A TRAIN PUFFED SLOWLY ACROSS THE LAST

FEW FEET OF TRACK AND EASED INTO CARLISLE AFTER A LONG JOURNEY FROM DAKOTA TERRITORY.

ON BOARD WERE 82 CHILDREN FROM THE LLAKOTA PEOPLE,
WHOM MOST EUROPEAN AMERICANS KNEW AS THE SIOUX.
HUNGRY AND TIRED, THEY ROSE FROM THEIR SEATS ONE BY
ONE, PULLED THEIR BLANKETS TIGHTER AROUND THEM AND
STEPPED ONTO THE SMALL PLATFORM AT THE STATION. THEIR
EYES, ADJUSTING TO THE DARKNESS, MET A SEA OF
STRANGERS STARING BACK AT THEM. JUST THREE YEARS AFTER
THE BATTLE OF THE LITTLE BIGHORN, HUNDREDS OF
TOWNSPEOPLE GATHERED WITH NECKS CRANED TO GLIMPSE
THE “EXOTIC” INDIAN CHILDREN FROM WHAT WAS STILL
REGARDED AS THE WILD WEST.

DURING THE NEXT 39 YEARS, AMERICAN INDIAN QHIL-
DREN BECAME A FAMILIAR SIGHT IN CARLISLE, WHILE THEIR
ARRIVAL WAS LITTLE MORE THAN A CURIOSITY TO THE
TOWNSPEOPLE, THEIR DEPARTURE FROM THEIR HOMES, FAMI-
LIES AND WAY OF LIFE MARKED MOMENTOUS GHANGE IN THE
LIVES OF THE CHILDREN, THEIR PARENTS AND THEIR TRIBES.

FROM 1879 TG 1918, APPROXIMATELY 12,000 NATIVE~

AMERICAN CHILDREN ATTENDED THE CARLISLE INDIAN

ADDITIONAL ARTICLES RELATED
TO THE NATIVE-AMERICAN
EXPERIENCE IN CENTRAL PA
INCLUDE:

“Ernie’s Points,” page 16
“A Saint in the Making,”
page 18

“A Long Way From Home,”
page 23

Native-American writer
N. Scott Momaday, page 26

page 112

INDUSTRIAL SCHOOL, ON THE GROUNDS 0¥ CARLISLE BARRACKS, TO BECOME EDUCATED IN THE

wAYS OF EUROPEAN-AMERICAN CULTURE. THEY CAME FROM ALL GORNERS OF THE UNITED STATES —

SOME EVEN FROM PUERTO RICO AND THE PHILIPPINES — AND FROM MORE THAN 140 TRIBES. SOME

CAME WILLINGLY; OTHERS DID NOT. AND WHILE MANY SURVIVED, SOME DID NOT.




The goal of the Catlisle school and its founder, a U.S. Army offi-
cer named Richard Henry Pratt, was total assimilation of Native
Americans into white culture, at the deliberate cost of their Indianness.
The legacy of Carlisle, and of the extensive system of boarding schools
it spawned, continues to pervade the lives of Native Americans today.
Mention the Carlisle Indian School in Central PA, and most residents
think of Jim Thorpe, its most famous student. Proclaimed the world’s
greatest athlete, Thorpe became a source of pride for the school and the
town. But to most Indians, the mention of Carlisle elicits a conflicting
mixture of strong emotions — both positive and negative — involving
the dignity of survival and the mourning of lost cultural identity.

More than 80 years after the school closed, the Cumberland County

Pratt believed the solution to the
so-called "Indian problem”
was not separation, which was
the function of the reservations,
but assimilation.

A STUDENT'S PICTOGRAPH DRAWING, TITLED “INDIANS DANCING.”

250th Anniversary Committee has invited each of the 554 federally rec-
ognized American Indian tribes, along with the nonnative community,
to come together in Carlisle for the first-ever commemoration of the
school and its contradictory legacy. Powwow 2000: Remembering
Carlisle Indian School will take place on Memorial Day weekend on the

site of the former school (see sidebar, page 35). The organizers hope “to
provide awareness of Native-American Indian cultures and the Carlisle
Indian School history, and to remember and honor the students who
attended the school.”

But there’s also a deeper purpose to the singing and dancing, the
ceremonies and talks. Pulitzer Prize-winning Native-American author
N. Scott Momaday, the keynote speaker for the event, hopes “it is a
healing process. We are doing real reverence to the children.”

CAPTAIN PRATT'S DREAM

“CONVERT HIM IN ALL WAYS BUT GOLOR INTO A WHITE MAN,
AND, IN FACT, THE INDIAN WOULD BE EXTERMINATED, BUT
HUMANELY, AND AS BENEFICIARY OF THE GREATEST GIFT AT THE
COMMAND OF THE WHITE MAN — HIS OWN CIVILIZATION.”

— Characterization of Carlisle Indian School founder R.H. Pratt’s
philosophy by historian Robert H. Utley, 1979

The history of the Carlisle Indian School is inextricably linked with
its founder. R.H. Pratt, a U.S. Army captain, had commanded a unit
of African-American soldiers and Indian scouts in Dakota Territory for
eight years following the Civil War. Subscribing to the ideas of the
“Indian reformers” of the time — many of whom were Quakers and
Christian missionaries — Pratt believed the solution to the so-called
“Indian problem” was not separation, which was the function of the
reservations, but assimilation.

Pratt believed the best way for Indians to be absorbed into main-

ABOVE: “BEFORE AND AFTER” PHOTOGRAPHS WERE TAKEN OF CARLISLE STUDENTS TO SHOW THE PROGRESS OF ASSIMILATION. WHITE BUFFALO
(CHEYENNE) ‘WAS PREMATURELY GRAY AS A TEENAGER. RIGHT: NATIVE-AMERICAN STUDENTS ON THE GROUNDS OF THE INDIAN SCHOOL.
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POWWOW 2000:
Remembering Carlisle Indian School

May 27-28

Saturday, 10am to 9:30pm
Sunday, noon to 7:30pm

&

&: Carlisle Barracks, back entrance,
off Claremont Road, Carlisle

ai: Free

: Lawn chairs or blankets, water

: Alcohol, firearms

: Carlisle Fairgrounds, Clay Street.
Advance registration required.

f4t

RICHARD HENRY PRATT, SEEN HERE IN 1899, MODELED THE www.epix.net/~landis/powwow.html
CARLISLE INDIAN SCHOOL AFTER HIS MILITARY EXPERIENCE. 1
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stream American society was to provide them with an education. In
1875, Pratt was assigned to guard a group of Caddo, Southern
Cheyenne, Comanche and Kiowa prisoners at Fort Marion in St.
Augustine, Florida. He selected a group of these prisoners to test his
hypothesis about Indian education and sent them to the Hampton
Insticute in Virginia, then a boarding school for black children. The 17

students adapted so completely to European-American ways that Pratc

decided he wanted an all-Indian school of his own.

STUDENT'S DRAWING OF AN INDIAN GHIEF AND A U.S. CAVALRY OFFICER.

In 1879, the Army gave Pratt permission to house his school on an
old cavalry post in the small, rural town of Carlisle, Pennsylvania. He
traveled west to recruit his first students from Rosebud and Pine
Ridge, two Lakota reservations in what is now South Dakota. In the
meantime, two of Pratt’s former pupils from Hampton were recruiting
Cheyenne and Kiowa children for Pratt in the Southwest.

Meeting with well-known and influential Lakota chiefs and elders
— Spotted Tail at Rosebud and Red Cloud at Pine Ridge — Pratt |

argued that had their people been able to understand English, they
might have prevented the loss of land and freedom that had occurred

with the institution of the reservation system, or at least understood

what was to come.

Though Red Cloud and Spotted Tail were skeptical of Pratt’s inten-
tions, they believed their land and resources inevitably would contin-
ue to be purloined by the white men. Each chief sent 36 children with
Pratt, including five of Spotted Tail's own children and Red Cloud’s
grandson. According to Pratts account, 10 more were added to the
group as it made its way to the steamboat for the first leg of the journey.

COLLECTIVE WAIL

“IN OUR CULTURE, THE ONLY TIME WE CUT HAIR IS WHEN WE
ARE IN MOURNING OR WHEN SOMEONE HAS DIED IN THE IMME-
DIATE FAMILY. WE DO THIS TO SHOW WE ARE MOURNING THE
LOSS OF A LOVED ONE.”

— Sterling Hollow Horn (Lakota), Pine Ridge, South Dakota, 2000

As the train carrying the first group of Lakota students made its
way across the country, townspeople came to every train station to
gawk at the children wearing their blankets and mocassins. To avoid

this spectacle in Carlisle, Pratt routed the train to a tiny depot several
blocks from the main station on High Street. His plan was foiled, and |

hundreds of cheering Carlisle residents were waiting on the platform.
When the travelers arrived at the school, Pratt was enraged to find that
the federal Bureau of Indian Affairs had failed to send provisions, bed-

ding or food. The children were forced to sleep, hungry, on the floor

in their blankets.
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Pratt immediately left to collect the Cheyenne and Kiowa children,
and his wife and the teachers took charge of the first wave of assimila-
tion. The process began with the outward signs of Indian appearance
— clothing and hair. Confused and homesick, the Lakota children
wept as their long hair was cut and fell to the ground. On one of the
first nights after the Lakota children arrived, a collective wail rose up
from their throats, its wrenching sound echoing across the campus.
What they did not yet know was they were mourning the shearing of
their cultural identities.

TOOLS OF ASSIMILATION

“GOD HELPS THOSE WHO HELP THEMSELVES.”
— Slogan on the masthead of the Carlisle Indian Industrial School newspaper

Because Pratt wanted his charges to learn trades as well as acade-
mics, half of each day was devoted to reading, writing and arithmetic,
and the other half to trades, such as blacksmithing and carpentry for
the boys, sewing and laundry for the girls. The entire system was
shaped by Pratt’s military past. Boys dressed in uniforms, and girls
wore Victorian-style dresses. The students practiced marching and

- drilling and were given military-style ranks.

One of the few original structures still standing on the grounds is a
haunting reminder of the school’s rigidity. Built in 1777 to store gun-

GOOD READS

While there is an increasing number of Native American—
themed books on the shelves of bookstores and libraries, not all
are accurate and sensitive representations of Indian culture and
history. My Heart Is on the Ground by Ann Rinaldi, from the popu-
lar Dear America series for adolescent girls, a work of fiction writ-
ten as a “true” account of one girl’s experience at the Carlisle
Indian School, and Forrest Carter's The Education of Little Tree
have hoth been attacked by the native community for being histori-
cally and culturally inaccurate.

Tsianina Lomawaima, a Hopi professor of American Indian
studies at the University of Arizona, says native authorship is not
necessarily a guarantee of accuracy, nor is every book written by
a nonnative writer a bad representation. She encourages people
to read reviews of books first, especially on review forums, such
as amazon.com,

Oyate (which means “people” in Lakota), an organization dedi-
cated to publishing and reviewing literature written by and about
Indian peoples, has a Web site (www.oyate.org) with an extensive
list of recommended literature and books to avoid,

The following books are among those recommended by
Lomawaima or Oyate :

* Fagle Song by Joseph Bruchac (Abenaki), Dial Books, 1997,

ISBN: 0803719183, §15.
» Where Courage Is Like a Wild Horse hy Sharon Skolnick,
University of Nebraska Press, 1997, ISBN: 0803242638, $25.
e Indian School Days by Basil H. Johnston (Ojibwe), University
of Oldahoma Press, 1985, ISBN: 0806126108, $14.95.
— S.A




ABOVE: STUDENTS DRESSED AS PILGRIMS
FOR A THANKSGIVING PLAY. RIGHT:
STUDENTS WERE TAUGHT WHITE
STEREOTYPES OF INDIAN CULTURE BY
VIEWING “REAL” NATIVE CLOTHING AND
RECITING POEMS, SUCH AS LONGFEL-
LOW’S “HIAWATHA’S CHILDHOOD.”

powder, the guardhouse contained four cells in which children were
locked up, sometimes for up to a week, for various indiscretions.
Running away was a common offense.

In addition to their vocational and academic pursuits, the Indian
children also studied the humanities. Pictures in the students’ sketch
books chart the progress of assimilation. When they first arrived, chil-
dren drew things they remembered from home, such as buffalo hunts
and warriors counting coup on horseback. In time, the drawings
evolved into representations of their new lives — including images of
farms and children with short hair wearing European-style clothing.

Mohican composer Brent Michael Davids, who is performing at
Powwow 2000, has studied the use of music as a tool of assimilation.
Though the children came from backgrounds rich in song, they had
no concept of European approaches to music. “The students sang
songs at mealtimes in a four-part harmony,” Davids explains. “It was a

LYNNE ALLEN
BELIEVES THE
CARLISLE INDIAN
SCHOOL CON-
TRIBUTED TO HER
OWN CRISIS OF
IDENTITY.

completely different singing style. The hymns they were forced to sing
were the Western style, espousing the values of being good Christians.”

Nearly 120 members of Davids’ Stockbridge Mohican clan attend-
ed Carlisle. He learned about them while composing music for a CD-

The destruction of native languages
was one of Pratt’s main objectives.
Children began English lessons as
soon as they arrived at Carlisle.
Students were punished, sometimes
severely, if caught speaking their
native languages, even in private.

ROM about the Indian School. “[Carlisle] was a missing link for me,”
Davids says. “I knew they tried to kill us, then herded us onto reser-
vations, but I couldn’t figure out how we cut our hair and started wear-
ing shoes.”

Theater also was used to indoctrinate the students in the customs
of white America. Lynne Allen, an artist who lives in Furlong,
Pennsylvania, remembers finding a photograph of her Lakota grand-
mother, Daphne Waggoner, performing in a Thanksgiving play at
Carlisle. “Indians dressed as Pilgrims and Indians dressed as Indians,”
Allen says, laughing at the irony of Native Americans portraying
stereotypes of themselves.

(continued on page 39)
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ED FARNHAM, WHO NOW LIVES IN DILLSBURG, DIDN'T REALIZE THE
PERSONAL SIGNIFICANCE OF THE CARLISLE INDIAN SCHOOL UNTIL HE
WAS STATIONED AT CARLISLE BARRACKS.

LANGUAGE LOST

“WHEN YOU DESTROY A PERSON’S LANGUAGE, IT DESTROYS
THEIR WORLD VIEW. THEY RE LEFT WITH ONLY FRAGMENTS. I
SPEAK SPANISH, AND I SPEAK ENGLISH. WHEN YOU THINK IN
SPANISH, IT’S TOTALLY DIFFERENT. WHEN THEY LEAVE THE
SCHOOL AND GO BACK TO THE RESERVATION, THEY RE STILL
INDIAN, BUT NOT ANYMORE.”

— Jorge Estevez (Taino), participant coordinator,
Museum of the American Indian, New York, 2000

The destruction of native languages was one of Pratt’s main objec-
tives. Children began English lessons as soon as they arrived at
Carlisle. Students were punished, sometimes severely, if caught speak-
ing their native languages, even in private.

According to Tsianina Lomawaima, a professor at the University of
Arizona and author of a book about the Chilocco Indian School
in Oklahoma, Catlisle and other boarding schools modeled after it
didn’t instantly eliminate native languages. But because of their school
experiences, many former students decided not to teach these lan-
guages to their children.

Sterling Hollow Horn, 38, who works at KILI, a Lakota-language
radio station on the Pine Ridge Reservation, had several relatives who
attended Catlisle and has witnessed this in his own community.

“They didn’t let [the students] speak in the old language,” says
Hollow Horn, a member of revered leader Crazy Horse’s band of the
Lakota people. “They set a dangerous precedent. I'm fluent in the
Sioux language. Most people my age don’t speak the language. It’s
dying out. The whole spirituality and way of thinking is intertwined
with the language. That’s all being lost. Carlisle was the starting point
for this.”

In 1995, Ed Farnham, a major in the U.S. Army, learned he was
being transferred from his base in Germany to the Carlisle Barracks.

Originally from upstate New York, Farnham was excited he would be
living closer to his family. When he called his mother to tell her, she
asked him, “Don’t you know what that place is?” Only then did he real-
ize he would be living in the same Carlisle that had been the subject of
murmurings in his family.

Farnham’s grandmother, Mamie M. Pleasant, attended the Indian
School for nearly a decade. A Tuscarora Indian, she was 14 when she
was sent to Carlisle. Mamie’s older brother Frank had been one of the
school’s star athletes in football and track and field. When Mamie came
to Carlisle in 1908, Frank was in London as a member of the U.S.
Olympic track-and-field team, but was unable to compete in the broad
jump because of a torn knee ligament. Before she graduated from
Carlisle in 1917, Mamie learned to sew and was rumored to have been
courted by another Carlisle athlete — Jim Thorpe.

Though he grew up across the street from his grandmother on the
Tuscarora reservation near Niagara Falls, New York, Farnham was
never taught the Tuscarora language. Afrer Mamie Mt. Pleasant
returned to the reservation from Carlisle, the only time she spoke
Tuscarora was at night, praying Christian prayers before bed.

‘THE MAN ON THE BANDSTAND’

“KILL THE INDIAN, SAVE THE MAN.”
— R.H. Pratt, often-repeated catch phrase

Pratc wrote extensively and candidly about his reasons for founding
the Carlisle school. He referred to relations between European and
Native Americans in terms of the “Indian problem” and compared it
to a similarly widespread attitude toward the “Negro problem.” In
1890 he wrote to the Commissioner of Indian Affairs, “If millions of
black savages can become so transformed and assimilated, and if, annu-
ally, hundreds of thousands of emigrants from all lands can also
become Anglicized, Americanized, assimilated and absorbed through
association, there is but one plain duty resting upon us with regard to
the Indians, and that is to relieve them of their savagery and other alien
qualities by the same methods used to relieve the others.”

Pratt may be considered a bigot by today’s standards, but his views
of African Americans and Indians were considered progressive 100

Barbara Landis, Carlisle Indian Scheol biographer for the
Cumberland County Historical Society, will participate in a
monthlong discussion about the history of the school and
Powwowv 2000. To share your comments or ask questions,
visit the Central PA/PennlLive Issues Forum on the World
Wide Web at wnw.centralpa.org. Landis will provide
responses on a regular basis,

Landis also will lead a virtual tour of the Indian School as
part of an audio chat at 7pm on May 11. Directions to the
chat and historical photographs of locations featured in the
tour can be found on the Central PA Web site.

Also, look for Central PA's coverage of Powwow 2000 on
our Web site in June.
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BARBARA LANDIS, A BIOGRAPHER OF THE CARLISLE INDIAN SCHOOL FOR
THE CUMBERLAND COUNTY HISTORICAL SOCIETY, HAS SPENT YEARS
RESEARCHING THE SCHOOL, ITS STUDENTS AND THEIR DESCENDANTS.

years ago. He and most people who regarded themselves as advocates
for Native Americans considered Carlisle a “noble experiment.” He
believed that education was the only way native people would survive
— at a time when the survival of Indians was a goal that a significant
number of white Americans did not support.

Pratt was often referred to as “the man on the bandstand.” Located
directly in the center of the school’s campus, the circular bandstand
provided a view of the entire grounds. But more than a pseudonym for
Pratt, the constant reminder that “the man on the bandstand” was
watching represented the all-encompassing, paternalistic way in which
Pratt and the teachers, ministers and matrons viewed themselves as the
“saviors” of the Indian children. The phrase was meant to make the
children feel secure and cared for. It also reminded them that they were
under constant surveillance.

Tsianina Lomawaima believes, in some ways, Pratt was unusual for
his era. “His commitment to those students as individual human
beings was unique,” she says. “He really believed in them. He fought
for those kids. The part of Pratt that wasn’t unusual was that he didn’t
believe Indian culture would survive, or should.”

LEGACY

“THERE WERE KIDS WHO WERE LAKOTA, AND THERE WERE
KIDS WHO WERE WAMPANOAG. AT CARLISLE, THEY BECAME
INDIAN.”

— Barbara Landis, Carlisle Indian School biographer, 2000

The erosion of Native-American sovereignty was swift and unre-
lenting. Propelled by a hunger for land, gold, power and control, it
swallowed up everything in its path, including communities, languages
and religions. No matter the Nez Perce were distinct from the Navajo,
the Seneca from the Seminole, the Coeur D’Alene from the Crow.
They were one in their difference.

Repercussions of the Carlisle Indian School experience are still felt
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today, often in unsuspected ways. In March, National Public Radio
reported that Native Americans were the most undercounted ethnic
group in the U.S. Census, in part because older members of the
“boarding-school generation” remember that when they gave their
names to government agents, they were “carted off involuntarily.”

Most of the 2 million Native Americans living in this country have
some sort of biological link to Carlisle or one of the boarding schools
created in its wake. There is also a shared sense of inner conflict. It is
difficult for many Indian people to fully condemn or condone Carlisle.
But they agree the disintegration of Indian cultures and the arrogant
racism toward native people is horrific.

Much of the inner turmoil Carlisle has spawned revolves around
the question of what the lives of native peoples would have been like
without Carlisle and similar boarding schools. Barbara Landis, who
researches the Indian School for the Cumberland County Historical
Society, points out that the children’s lives were less than idyllic before
they came to Carlisle.

“It was just about the end of the treaty-making era,” Landis
explains. All the major battles between Indians and the U.S. military
were over except for the massacre at Wounded Knee, which would take
place in 1890. But the children would have had some memory of the
wars, in which their parents and grandparents had participated.

“The only place for Indians was in the agency [reservation],” Landis
says. “Emotionally, the structure of their world changed with the agencies,
the rations, a whole new way of eating, not being able to hunt buffalo.”

“Most people around here are proud their children and ancestors
went there,” Sterling Hollow Horn says of the Carlisle Indian School.
“But four- and five-year-olds were being taken from their families.
There was a lot of confusion from parents, but more so from the chil-
dren. Carlisle was good, and it was bad. It depends how you want to
look at it. I personally think it was good. It showed Indian kids were
intelligent. But I know a lot of people would disagree with me.”

Ed Farnham has only begun to wrestle with his feelings about
Carlisle. “It’s a touchy subject,” he says. “On the one hand, you had all
these Indians coming together to play football and being a dominating

BEVERLY HOLLAND AND HER GRANDCHILDREN (CLOCKWISE FROM
BOTTOM LEFT), NICK, MOLLY, QUINN AND EMILY, WHO CALL HER
“UNCI,” WHICH IS LAKOTA FOR “GRANDMOTHER.”



force. That was great, and that never would
have happened [otherwise]. But losing or sup-
pressing your cultural identity, that’s not good.

“I know things would have been different
if my relatives hadn’t come here. My grand-
mother wouldnt have been a seamstress. My
uncle wouldnt have gone to Europe and
done all he did.”

Though her grandmother described her
time at Carlisle as pleasant, Lynne Allen feels
boarding schools contributed to her own
confusion about cultural identity.

Though Allen is a descendant of Chief
Sitting Bull, she is only one-sixteenth Lakota
— not enough to be officially recognized by
the tribe as a member. “Being part Indian
and not belonging anywhere was something
[my mother] carried with her her whole life,”
Allen explains. “It’s something she passed on
to me, this feeling of being marginalized.

“Part of me knows it helped a lot of peo-
ple survive in the world. But there were peo-
ple who stayed on the reservations and sur-
vived, too. It was the age, it was the era of

PRAYER CLOTHS,
STRINGS OF
SHELLS AND
BUNCHES OF
SWEETGRASS
AND SAGE

ARE WRAPPED
AROUND THE
TRUNK OF THE
WEEPING-
CHERRY TREE IN
THE INDIAN
CEMETERY AT
CARLISLE
BARRACKS.

missionaries and zealots trying to ‘help the
savages.” ... 1 dont know what wouldve

happened if they wouldn’t have done that.”
A TIME FOR HEALING

“MY LANDS ARE WHERE MY PEOPLE
LIE BURIED.”
— Crazy Horse, Oglala Sioux leader, 1877

When you are driving on Claremont
Road in Carlisle, it’s easy to miss the small,
tidy cemetery along the side of the road. The
long, slender limbs of a weeping-cherry tree
in the nucleus of the plot reach down like
fingers brushing along the arched tops of
pristine, white tombstones surrounded by a
short, iron fence. Row after neat row of
graves dot the grass.

The Indian cemetery is one of few traces
of the school left in Carlisle. More than 175
tombstones line the ground. Prayer cloths,
strings of shells and beads and small bundles
of sage and sweetgrass embrace the tree trunk.

A STUDENT’'S DRAWING OF A BUFFALO HUNT RECALLS A FORMER WAY OF LIFE.

NATIVE SOUNDS

As a young boy, Mohican composer
Brent Michael Davids became mesmerized
by music the way some kids get spellbound
by home runs and Matchbox cars. First he
learned to play the piano, then brass instru-
ments, then percussion. Finally he began
playing and crafting flutes, and he hasnk
looked back since.

Nowadays, Davids makes his flutes our
of quartz crystal instead of the glass he orig-
inally used, and he composes everything
from motion-picture scores to commis-
sioned works for the Joffrey Baller. He has
won awards from the National Endowment
for the Arts, the Rockefeller Foundation
and the Sundance Institute. His music com-
bines aspects of narive music with Western
music. “Everything 1
write has something
native in it, because
that’s who I am,” he
says. “Music is my
best voice.”

Originally from
Wisconsin, Davids,
40, now lives in
Minneapolis, where
his company, Blue
Butterfly Group, is
located. In addition
to composing and performing, Davids also
researches how music was used as an assimi-
lating tool ar the Carlisle Indian School and
other Indian boarding schools.

“I've focused on the different worlds the
students came from and went to and how
that affected them musically,” Davids says.
“[The school] mied to discourage native songs
in favor of Western songs and instruments,
not really knowing what they were doing.”

Davids’ research has struck a personal
chord, as well. About 120 members of his
Stockbridge Mohican clan attended the
Carlisle Indian School. On Memorial Day
weekend, Davids will attend Powwow 2000
to perform and pay homage to his family
members and the other children who
attended the school. He has written a song
in their tribute, which he plans to perform
at the powwow.

“1 just finished a song about the board-
ing-school experience called ‘Dawn,’” he
says. "I wrote it for 2 Canadian film, bur it
could fir the Carlisle experience like a glove.”

Davids Web site:
www.geocities.com/SoHo/Studios/3890/
brent.html
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 MORE THAN 175
CHILDREN, INCLUDING‘
SOME WHOSE
iDb}zNTrfrms' ARE NOT
KNOWN, AREBURIED
IN THE TNbIAN

SCGHOOL CEMETERY.




The realization is harsh and unforgiving — there are children
buried here. They died of the diseases that killed many children
in those years, regardless of ethnicity. Climate change, separation
anxiety and lack of immunity also contributed to the toll. Most
were sent home for burial, but some had no relatives who could
have made the arrangements, or their homes were simply too far
away. Because of fear of infection, tuberculosis victims were
buried immediately.

Most of the town of Carlisle’s connection to the school revolves
around its legendary football team and Jim Thorpe. In the All-
American truck stop just outside of town, there’s a wall covered
with framed photographs and newspaper clippings of Thorpe. A
memorial stone in the towns square pays tribute to him.
Wardecker’s, a men’s clothing store on Hanover Street, which at
one time extended a special line of credit to the Indian School’s
athletes, houses a shrine of photographs of Thorpe, Coach “Pop”
Warner and the football team. Carlisle High School’s mascor is a
buffalo, and its nickname is the Thundering Herd.

But Native-American memories of the Carlisle Indian School
run much deeper.

Beverly Holland, who lives in Harrisburg, moved to Central
Pennsylvania about 20 years ago from the Yankron Lakota reser-
vation in South Dakota. Her grandfather attended Carlisle for
neatly four years. But, like Ed Farnham, she didn’t make the con-
nection that she was living so close to the former school.

“I didnt run right to the school after I found out,” she says.
“It was a long time before I could visit the cemetery. I think I vis-
ited there about four or five times before I could stop crying.”

It was equally moving for Farnham. “I had no idea what hap-
pened there,” he says. “I was ignorant.” But when he visited the
grounds for the first time as a soldier, he acknowledges a com-
plete reversal of attitude. “It was almost a spiritual event for me,
once I understood that’s where my grandmother walked for so
many years,” he says. “She was Christian. I know she would’ve
gone to the chapel. The foundation of the chapel was about 200
yards from where we were housed. Kneeling on the ground [in
the cemetery], looking at the graves, you just have ... more of a
reverential attitude.”

SACRED GROUND

Powwow 2000 will doubtless be an emotional time, but the mem-
bers of the organizing committee, comprised of about half native and
half nonnative members, hope the event will help salve the unrelenting
pain felt by so many.

Nadine West, a Chippewa Indian and member of the powwow
committee, has made an annual pilgrimage from her home in
Harrisburg to the Indian cemetery each Memorial Day for years. She
claims the decision to schedule the powwow during a national holiday
of remembrance was deliberate and symbolic. “Those children in that
cemetery are our veterans,” she says.

Originally from the Cheyenne River Lakota reservation in South
Dakota, Carolyn Rittenhouse of Lancaster joined the powwow com-
mittee after realizing the impact of the school on Lakora children. They
were the first students to attend the school, and more than 1,100 of
them went to Carlisle throughout its tenure, including her greac-uncle,
Thomas Hawk Eagle. Four generations removed from Carlisle,
Rittenhouse’s daughter Danielle, 9, plans to dance the jingle-dress
dance at the powwow.
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Rittenhouse believes the powwow also will be a positive experience
for non-Indians. “The nonnative community will be educated when
they attend — seeing the dancing, eating the food, hearing the stories
— s0 healing can begin for them, as well,” she claims. “The event won't
only impact native people, but the whole community.”

Since the closing of the Catlisle Indian School, the descendants of
its students and the descendants of the community into which they
were to be assimilated have never come together to consciously honor
the students’ memory. It is significant that when they do so this month,
the commemoration will take place on the ground where the tears of
those first Lakota children fell 121 years ago.

“I hope that everybody there has a sense of the sacrifice that the
children made,” says keynote speaker N. Scott Momaday. “Sacrifice is
related to the word ‘sacred.” It is a sacred place because of the sacrifice

made by the children.” [

CenTrRAL PA 43



